Theoretical Framework

Community of Inquiry
Any in-depth analysis of the educational issues surrounding asynchronous or distance learning requires a theoretical framework within which the complexities of online learning can be simplified. One such highly researched framework is the Community of Inquiry (CoI) (Garrison, 2007) . The CoI stems from the idea that the higher level learning goals of higher education require the collaborative support and discourse offered by a community of learners (Garrison, 2007) . Unfortunately, the asynchronous nature of online learning and the types of communication which are facilitated by online learning platforms can lead to feelings of disconnectedness and a lack of community. 
Social Presence
The purpose of social presence within online education is to create an environment which engenders quality interaction and inquiry so as to collaboratively achieve goals. Social Presence is defined as the ability of an individual to project theirself into the virtual learning environment and thereby establish purposeful and personal relationships (Garrison, 2007) . 
Teaching Presence
Teaching presence encompasses three distinct categories Effective teaching presence in Cl discussion boards supports the interconnected space between social presence and cognitive presence.
Results
This study was conducted at a Midwestern community college with a total enrollment in 2007, the most recent year for which complete demographic information is available, of approximately 24, 500. According to available information the studied community college enrolled 26,621 credit students for the fall of 2012 semester.
Of the total student population in 2007, 62% of students were female and 38% were male. However, in the fall of 2012, the percentage of female students dropped to 60%. A total of 21 students responded from 3 separate classes.
Of these, 20 responded to the gender question, equally divided between 10 male and 10 female students. The age groups were spread out from 18-21 to 57-61 (Table 1) .
Ethnicity was distributed with 10 (48%) African American students, 8 (38%) Caucasian Non-Hispanic students, 2 (10%) Hispanic students, and 11 (5%) other.Of the 21 students, eight had never taken online courses previous to this one, two had taken one course, two had taken 2 courses, and 9 had taken 3 or more online courses.
Although 21 students responded to the demographic questions, only 17 responded to the rest of the survey. Table 2 ).
Results of Quantitative Analysis
It should be noted that although only learning and teaching demonstrated significant differences, a pattern did evolve as all the CL groups had higher scores than the corresponding TL groups, even though social presence and cognitive presence were not significantly different.
Results of Qualitative Analysis
In addition to the quantitative survey for the students, a 
Conclusion
Overall, the male faculty member had mixed feelings on any differences between CL and TL although the female faculty member found the CL superior both in student to student and student to faculty interactions. However, these feelings may be a result of differences in teaching presence which when not applied appropriately has been demonstrated to lead to some of the negative issues mentioned.
Based on student perceptions, both CL learning and teaching presence were significantly higher than TL learning and teaching presence with high effect size, 22%
and 46% respectively. Although not significant, a pattern emerged in that all the CL groups had higher mean scores than the corresponding TL groups, even though social presence and cognitive presence were not significantly different. This suggests that the incorporation of Cl within the online course structure does support teaching and overall learning and also appears to strengthen social and cognitive presence in a manner that is beneficial for students and online learning programs.
As seen in the literature, the most important aspects for Cl success within the online classroom are those related to teaching presence and more specifically those related to the design element of teaching presence. As such there may be some correlation between the high effect sizes seen in learning and teaching presence. Similarly, due to the interrelated nature of the three presences, it follows that where learning and teaching presence are increased, cognitive and social presence are increased as well, although not necessarily significantly. Ultimately, the study should examine different designs of teaching presence, such as allowing students to choose their own groups, which may lead to increased social presence and cognitive presence and in turn increased learning.
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